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ABSTRACT
roject components of the Elementary Secondary

Education Act (B_EA) Title 1 in Hawaii are evaluated it this paper.
The project components are the following: Reading resource zooms,
tutorial projects, Hiloe reading clinic (preschools)! and Alae
_Operation Live-In. The Peabody Individual Achievement 7est is
administered te each Title I pupil as a pre and post test measure of
their achievement. The test of Expressive Language is administered to
the-pupils involved- -in-the-preschool-projects. Among:the findings are
the following: Tle numbrellan project concept implemented for the
reading projects enables the Hawaii District Office to more
efficiently coordinate activities im a variety of areas. Perhaps one
of-the most -efficient -and highly- organized -programs,. the District
Parent Advisory Council (DPAC), became Involved in a number of
activities including the surveying of all Title_I parents within
Eawaii County fox Program evaluation purposes. All of the projects
show.substantial academic gaits among the enrolled pupils. The gains
are .significant and emphasize the-point that all children, including
Identified low achievers,-cam learn to read when _giver adeguate_and_

7-77-4015t4tiiteibiti6Ction; Caution should be eercisd, Akiiieverf in
..interpreting tle specific results of individual pupils and/or
averages of the respective. schools. (Author/AM)

************************** ***** ************ * ***** ******
Documents acguired by ERIC include many informal unpublished

materials not available from other sources. ERIC makes every effort *
to obtain the test copy available. Nevertheless, items of marginal *
reproducibility are often encountered and this affects the quality *
of the microfiche and hardcopy reproductions ERIC makes available *
via the ERIC Document Reproduction Service (EMS). EDRS is not

* responsible far the quality of the original document. Reproductions *
* supplied by EDRS are the best that can be made from the original.
*********** ******************************************************* *



a"P

1974-75 EVALUATION OF PR IJE T COMPONENTS

ai i ?Wet Office

DEPARTMENT OF EDUCATION

STATE OF HAWAII

ELEMENTARY & SECONDARY EDUCATION ACT (ESEA)

,o. Sciences & Social WelFare

Zocial
Welfare
Developpent
and
Research Center

TITLE I. L. 89-10

US DE PARTMENT OF TAEALTH.
EDUCATION & WELFARE
NATIONAL INSTITUTE OE

EDUCATION

T HIS DOCuTAF NT HAS DEEN T4EPPO-
DUCFD EXACTLY AS P ECEIVECT FROM
I IL PERSON OR ORGAN! CATION ORIGIN -
A TING IT POIN TS OP VIEW OR OPINIONS
STA T ED DO NOT NEC ESSAPIL Y REPRE-
SENT Dr TICIAL NATIONAL INSTITUTE OP

DUCAT ION POSIT ION OP 001 ICY

REPORT NO, 1L6

JULY,-1 75



1974-75 EVALUAT ION OF PROJECT COMPONENTS

ELEMENTARY AND SECONDARY EDUCATION ACT

TITLE 1 - HAWAII DISTRICT

Principals and Instructors
Participating Schools - Hawaii District

(refer Appendix k)

Compensatory Education .Sectica
DEPARTMENT OF EDUCATI

sum OF HAWAII
Superintendent Teichiro Hireta

Compensatory

HAWAII DISTRICT
Superintendent - William A. Wra ers
uoation Coordinator - Laurette Capellas

Evaluatjon Report Prepared by:

SOCIAL WELFARE DEVELCIPNENT & RESEARCH CENT
School of Social Work
University of Hawaii

Di ector jack T. Nagoshi
a t Director and Program Consultant Robert T. Omura

EvaluatiOn Specialist - David C. Swanson



PREFACE

Evaluation of the Elementary and Secondary Education Act (ESEA) Title

I programs of Hawaii District, 1974-75, vas provided by the Social Welfare

Development and Research Center (SWDRC), of the University of Hawaii, Nano('

Campus. This report was prepared and submitted in accordan e with the

Memorandum of A reement between the State of Hawaii Department of Educatl n

and the SUDR2. A prog ess report of Title I programs presented at mid-

year, preceded this final Evaluation of Proiect Components. This is the

third annual report prepared by the SUDRC. For more complete descriptions

f previous ESEA Title I efforts in the 'Hawaii District, DOE, the reader is

directed to gTDRC Reports i':=118 and 4134.

pose of this report is not to make blanket jugaients of any

progra- but-to ascertain what causal relation h ps may exist between

nal success and their classroom environment. While

The Pu

the pupils' educ

the report presents an appraisal of data from throughout Hawaii District,

the intent is not to compare and contrast one program with another. Such

comparative analysis would be both impractical and unwarranted, for each

program functioned withLn its unique geographical area and served its own

specially selected pupils. The objective is not to uncover the projects'

past tal<es, but to help Title I educators gain from the lessons of

hindsight an ability to foresee new approaches and apply these with a

broader understanding.

This report is presented to indicate the progress wh ch has been

achieved and the potential for future program development that lies ahead

Eval a ion of Proect Cornonents was written to identify the extent of

educational achievoment which occurred, and to specify what influences upon

the children enc uraged the learning behavior to arIse. As this knowledge



develops, more effe-tive and beneficial approaches to education become

possible.

It is apparent that the pers nnel of Bawaii school district have made

a dedicated effort to advance the development and quality of educational

servi es offered to Title I childr n. The sincerity of these professional

educators, their concern for the basic educational needs of pupils, and

their willingness to work with new and innovative approaches for the

benefit of the child en they serve are all commendable.

The personal integrity and concerns for program development which

Hawaii District personnel have sh wn are r fleeted In the fact that a third

p _-y evaivatio of Title'I projects was requested. This is a sound and

justIfied decision hich indicates objective insight and consider:t-ion

future program implement lion.

Wre were very impressed throughout this past academIc year with the

evident dedication, motiVation, and sincerity shown by Title I personnel

in the 15 ESEA Title I schools of Hawaii District. Cooperation and active

support of avaluatiot procedures were offered

school's Title I personnel.

This report was initially dr fted by David C. Swanson, SWDRC Evaluation

Specialist, under the supervision and di ection of Robert T. Omura,

Assistant Direct r and principal program consultant to the Title I schools.

We believe that by the immediate implementation of the recommendations

found in this report more effective and successful programs will-conti ue

to the SWDRO from each

to be developed throughout Hawaii District.

Jacic T. Eagoshi, Director
Social Welfare Development

and Research Center
University of Hawaii, Manoa Campus
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EVALUATION

As all ESEA Title I programs are funded by the Federal government, they

=1St satisfy its criterlon of evaluatIon. This asse -ment process consists

of examining the needs of students and teachers, observing classroom

activities, gathering

The purpose of evalua

evaluation procedur

characteristics frequ

at- and recommending more efficient alternatives.

is not to pr-ve, but to help improve._ The

equires measurement of academic gains and those

ay associated with academic gains. Throucli accurate

measurement the observations and assessments bec me more significant and

the recommendations more viable.

Sta 'stical data gathered for evaluation n't us d as proof, but as

a reliable indicator of the extent and direction of program success. Such

measurement is used,ro suggest more effective approaches to greater .program

implementation. When-attievement -occurs in the,classroom, it can be

measured and associated ith the classroom environment which influenced

pupil behavior and produced achievem nt.

To determine reliable data it must be empirical, objective, quantita-

tive, and behavioral. Evaluation must not be based upon opinion, bias,

subjectivity, for the recommendations arising from them would be of limited

value. Data must be systematically_gathered refully examined, and

interpreted In light of the year's Ongoing activity within the classrooms.

Trom this research arises the basis of eval-ation, and through evaluation,

new-knowledge is gained. With this increased understanding new techniques

and approaches are recommended, alternative*procedures and materials are

.suggested, and innov tive methodology is introdtced.



HAII DISTRICT PROG

The 1974-75 ESEA Title I a of Hawaii District consisted of

2

five basic types. These le e:

EELLte_sL Pro rams

NUMBERS OF

Personnel --NILLE

1) Reading Resource Rooms 15 30 566

2) Tutorial* 4 8 SO

3) R lo Reading Clinic 1 4 53

4) Preschools 2 4 41

5) Alec Opera ion Live-1n 1 5 21

Total: 23 51 761

The SWDRC jnjtlated evalua on services to the 23 Hawaii District

Title I projects at the beginning of the 1974-75 academic year. In

addition to frequent visit observations, and d scussions 4ith the-

Tale I staff, the third party evaluation consultants implemented several

procedures for collecting statistical dace. Fundamental to the Reading

Resource Rooms, Alae Operation Live-1n, and the tutorial projects was the

PEABODY INDIVIDUAL ACHIEVEMENT TEST ** Also used by the 15 reading projects,

and Ala , was a p -post ESTIMATE OF PUPIL BEHAVIOR administered by the

project teacher and regular classroom teachers of Title I schools. The

numter and kinds of contacts made between the project teachers and parents

also recorded.

e o the RRR projects Lnceported peer or cross-age tutori
activit es as an integral teaching-learning strategy.

Dunn,
Achi

rdt, Prederick C. Jr., Peabody
can Guidance Service, Inc., Circle Pines,



Statistical data from .the Hilo Reading Clinic_ was pr_marily drawn

from the WIDE RANGE ACHIEVEMENT TEST, the GATES-McOINITIE TEST, and the

SPACHE TEST. Additional information was also obtained from the pupils'

regular classroom teachers. Data f- the Wo preschools, was gathered

from the pre and post-testing, using the TEST OF EXPRESSIVE LANGUAGE and

the PRESCHOOL CHECKLIST FOR BASIC _ELLS.

The observations and recommendations made in this report are

provided to promote the development of more --ffective programs in the

coming years. The long-range development of efficient and effective

remedial programs was the aim of the evaluation services provided to

these Hawaii District Title I programs.

_



ESEA Title I Project Components

READING RESOURCE ROMS

Hawaii District supported 15 ESEA. Title I Peading Resource kooms

during the 1974-75 academic year. While these projects were Located

throughout the island of Hawaii, their go is and objeetives were similar:

to effectively instruct underachieving pupils in the area-s of language

arts and reading improvement. The major -bjective was to instruct lnd

motivate the pupils so that theii lear-ing rate would be greater than .L

per month in reading recognition -nd reading comprehension.

With pupils selected for the pregratna first by their Lmu test scoies

on standardized reading tests -and secondly by teachei refer-

was--designed- to offer pupils suppLemental help thich they-co

h pic

from their regular classes. Special instruCtional materials and teaching

devices were available to each pxgram3 and each utilize& the serVices

an educational Assistant. All projects, to varying degrees, deve1cped an,

:organiZed and generally efficient use of classroom space. Iotivationiai

andtechniques, such as positive reinforcement - tangible and

e time activities, were used in the classroom management of all project

In a fe0 cases, bowever, thia approach was only touched upon, while tn

other classrooms the motivating .factor

part of the pupilsT daily activities.

TUTORIAL TR ECTS

While severa Reading Resource Room

tutorial approach to instructiom, the

ifica

ell developed and fintegral

_ets also implemented

distinct atle r programs

designed to utilize the tutoriaL strategy- The e were the



remedial support services p jectat Kapio1aai School, andrhe_ Operatiori .

Tutor projects at Hilo Intermediate, Paha la Elementary, and St, Joseph

Schools.

All prog

part-time ertified teac

ms xcept Pahala Elemen y involved the tutorxal

(The project at Pahala zlernen y S oo

1"-
services pr ided by tvo students ro l.) heaeutilized the

professional tutors provided approx

personal helP in eadi a d langu

mately 80 children with indi

e arts, like the Readin

n a daily basis, Lth theRooms individualized instiiction occurred

behavioral d academic objecttues also being '-iLar.

ancl

IION LIVE-

The-- Ailo'Reading Ci fanded by ESEA Title I and the

merit of Education, offered re edial s rvices to specially selec ted pion

from numerous schools in the Hilo area. The Reading Clinic first besars

operating during the 1968-69 school year and has contiou d

high standard of erpextise andr productive remediatien for

cases of underachieving pmpils The preject 10,as supported by

clinic a one full-time EA who senied fifty-three p pile.

1\-70 preschool programs were conducted in Hal aid. District ckiring the

past academic year. Both program were in K na, one a -olualog and th4

uther at sunau School, .7ith each designed to serve menty Prescboolais.

The parents of these children all requested that their eh Idren be aIlovled

to particip

designed around t

he program. Both preschool pr cts were organized alld

concept of providing these childrenwitli theoVportLJtLty

to gain the necessary social and academie abilities requ -4 in kivd

and the early elementary grades, Such abilities as sacio-e .o nai,



psychomotor cognitive and language development were

-cts.

ae Operation_Live-In poect near Hookena School served twenty-

Iv Whose families reside in MiLolia Supervising the eleven boys

arid tOrIgisls were a part-time sapervisor and four part-time para-professio

The hoarding home ias initiated as a Title 1 project in

1968 for the.purposie of providitg Nil lii children additional

ition, and increased knowled

.-11-16:p_oject also perthitted the children to

veling the-great diatance-betWeen Hooken- dnd Hi _lii twLce

particular-advantage. that Alap offered to- its residat p w

iding them with a- grtater understanding and appreciation of the

II 6. The staff and residents of Alse have always ekhihited

teir -musical ability and Hauaiian heritage.



A

The Peabody Indjviduai Achievement Test (KAT) _as adm±nistered to

each Title I pupil as a pre- and post-test measure of their achievement.

The changes beteen these two sets of se-ores presents an overview of the

scholastic atta ment of the pupils. This test provides a wide-range

measure of achieemnent lit the areas of mathematics, reading, spelling, and

general info- tion.

All test data from the FIAT are presented in average monthly gains in

grade equivalent scores. The primary objective of the 15 Reading Resource

Room pxojects was for the pupils to achieve an average grade equivalent

sco-e gssAttr_than .1 per month in reading recognition and reading compre-

hension. Achieving less than .1 per month would suggest that the pupils

were falling further behind their peers, and a .1 per motth rate of =hi e-

men.t would indicate they were falling no furth r behind than uhere they

were at the beginning of the academic year. A fifth grader grade

equivalent scores of 3.7 in September and-4.7-in May would imply that,

-after a year he is still over one year behind the typical,pupil in

his actual grade placement. For remediation to be successful the academic

gains must be greater than those made 'oy other pupils.

Another vay of understanding the average monthly gains in refere

the .1+ pet month objective is to view the data as nionth-permanth gain.

A project's pupils who achieved a .13 average monthLy gain in effect

achieved one and three-tenths months for each month of the academic year,

thus gaining .03 per month in addition to the 1 per month required of the

grade level as ole. In this case, the Title I project whose average

ntlay gain was .13 attained an achLevement rate of one year iii maintaIning



the pupils ability-commensurate with that of --her pupils-in his grade,

and three-t .nths of a year in remediation, At the end of the year the

_pupils were, on an average three-tenths of a grade level closer to

fonetioning "on average." This theo.etieal group of pupils,,therefore,

were not only keeping up with ether pupil., but decreasing th ap between

their academic ability and that of other pupils

Vhile grade equivalent scores are relatively easy to understand, they

should not be accepted as proof oi. absolute fact. Testing error by the test

administrator may result in scores which are neither accurate nor reasonable.

The standard error of measu nt (reliabili y) and standard error of

estimate ( alidity) of the test may also con ribute to scores which are not

perfect representations of true achievement. All derived scores, like these

grade equivalent scores, are approximations of the true score. Uhen an

individual attains 2.3 grade equivalent score it is not proof that he is

fuTIctiooing at exactly that level. Such te t scores are used in this report

to suggest trends and pa erns of rogress which may occur within the

instructional approach implemented by the va ious litle I programs.

These PIAT scores, 111cc all achievement test scores, represent the

ceiling achievement - the pupils' upper limit of ability. An independent

functioning level may be within a range of half a year to one full year

beim the given score. It is forthis reason that such grade equivalent

es should not be used for diagnosis or prescription of individual

instruction.

Table 1 presents the pupils average postteet score's on the five P1A7

subtests. All posttcst data fr m these 15 Reading Resource Room projec

re determined from the iay, 1975, administ ation of this individualized

-aehievem :t test. Also provided in the fir$t table are the number of pupils



who were a tively involved in each project for at least five months prior

posttesting.

Table 2 provides the information on which the programs' specific

objective of "achieving greater tha a per month in reading" can bo

Eneasured. Such grade equivalent score statistics, however, most be

accepteci with caution, with sco of 1 ss than .1 not confirming that a

program vas less effective than others lith scores sonevhat higher. As

these scores of grade equivalency are based upon the number of months in

the school year, they are determined from the pre- and post-test _cores and

the number of months between such test administrae programs which

selected pupils Who had been in Title I the previous yeat u ed the pupils'

earlier posttest scores as the pretest standard, thus increasing the number

months between pre- and post-testing. Reading Resource RPOM projecA

which were new during the 1974-75 academic year (with pre-post tes IC

limited to eight months beginning in September, 1974) often tended to show

highe onthly" scores thah did those older programs with a significant

proportion of pupilS repeating the program for a second year.

Generally then, the six of eight projects ( ndicated by an astericic on

Table 5) th t achieved the least gain in reading improvements all had

similar characteristics which may have a counted for their current results:

each project was a continuing reading project from the previous year which

meant that a good portion of their pupils were "repeateW thus further

r sulti g in longer intervaLs between the pre- and post s; and each

served more grade levels (average of 5.25 grade levels served as

d to 3.9 grade levels served for the remaining nine projects).

This phenomena should be reduced next year smnci all projects will be

inuig and no new reading vojects are anticipated.

17



This statistical aspect to evaluation only reduces the possibility

comparing one Title 1 proje qith another something which is not

reasonable in the firs place. Each project was independent of all others,
.

each was unique to its own community and served its own pupils of

differing ability and grade level. For this reason al ne evaluation is

not-based on comparability. Of the 15 Reading Resource R -ms, and two

ding subtests, the objective of arhieving .1-Fwas met and surpassed by

737 of the programs.

The-number of Title 1 pupils is-shown Tablar3.. Statiatics indicate--

pupils by grade le and the percentage distribution--f pupils by grade

level througheut Hawaii District. With 566 pupils .in the 15 R- ding

Resour e Rooms, the typical project enrolled approximately 38 pupils. The

typical pupil was in the -seventh month of his fourth year in school.

Table 4 presents the averaemont1iLy gain in grade equivalent scores

fromlnALT reading subtests by grade level. The data is similar to that of

Table 2, except these scores reflect only the two reading subte ts (combined,

then aver- d ) The District Averages, -which are weighted by t e number of

pupils per grade level per project, show that academic achievement was

relatively dispe sed throughout Che en major grade levels. (Grade 9

included only three pupils.) That the pupils in the seventh grade achieved

a learning rate greater than other gr de levels was primarily due to the

influence of the successful Hilo Intermediate program, of vhich almost 70%

were seventh grade pupils.

Table 5 indicates, in rank order, the gain in months.f.Lessenirig

underachievement in reading. The typical pupil in the Mt. View project was

achieving (o uld functio-) at a grade Level 17 mo ths lower than his regular

classroom peers of the seine grade placement. With the number of months

8



_during the mgall (not bat een pre- and post-testi considered these

in May.,0 In the eight-sane pupils were only_eight months behind their peers

month period they gained 17 mon hs, achieving a net gain of 9 months in

reading.-achievement. Similarly, the flookena and Honaunau projects achieved

eight months during the eight month program, vhich for pupils previously'

ErtexTfttELIE is also a significant gain.

Table 6 examines the averac gains per month an the reading subtests of

the pupils repeating Title / programs and of those pupils new to Title I

during the 197 academic year. All projects are exclusively those of-4-7 -5

ReadingIlesource Pooms d_Ang the 1973-74 and 1974-75 school yeara, with 367

of the second year pupils also having been enrolled in Title I during the

. previous year. The data confirm the reason for these- pupils being once

again selected as Title I participants, their gieater need for

supplemental educational services. Although -In-olved with the respective

Reading Resource I,om project for two consecutive years, the "repeaters"

(those selected due to previous lack of suffi-' nt ahieve ent) continued

to learn, during the second year, at a rate slowez than the pupils new to

auch programs.

One such exT4anation to this situation was identified in a previous

resea ch effort conducted by the SUDRC (SWDRC Reports k00, 1972; and 1121,

1973) when

a greater rate 'w exposed to remedial 2 .st:-ctian than during the

second \rearorperiod of -.truction.
. ,..student at School have

b en outz,f regular school Jor a 4hile-(or riot actively learni g, as_is-the-

_case wi h many nor-achieving remedial- readi g pupils) and th_ e-learn the-

oncc familiar ial--fter initial entrance (to remedial.lastruction).

.This-vould account for their dramatic ...gains in the first month or tmo

determined that underachieving pupils tended to lea n at

19



2

first ye and much slower progress after that) ...when t ey are more

likely to be exposed to neu material .. (or new reading skills).

Data of the L10 Reading Clinic's posttest results is shown in Table

7. With the Gates NeGinitie Test the informat on is provided fordboth sexes

and by grade level. Table 6 present-, the postt _- scores on the FIAT sub-

tests for the ttoria1 and support service projects. These include the

Kapiolani einedLa1 Support Service project, the Alae Operation Live-In,

the St. Joseph School tutorial project, aad the Fahale Elementa y Operation

Tutor program. The table in1Lnedi.tcly following Table 9 indicates the

average gain achieved per month by the pupils in these four projects. For

reaSons unible to,be confirmed by the SUORC, the gains made by the pupils

inv lved in_the St

tine, by the. rat

The average

Joseph School project are not justifiable,,at

re of the program.

th

ins per month on the reading subtests by the tutors

and tutees (of Reading

indicated by this

Res u c Rooms) is pr vided in Table 10. All pupil

table were also enrol ed as pupils in the Reading Resource

these prog ams within the District implementedROOMS. Approximately 607 of

a tutorial comporenL to the teaching methodology, with one-fou th of all

RRR pupils hang Jinvolved as either tutor or turee. The data of Table 10

ind eate that gTater gain vas achieved by the tutors than was made by the

tutees. this effect has previously been shown in Title I tutorial projects,

and can be under tood in that tutors generally re-learn and master

previously t gh. material while tutees are subjected to material which

they meet fox th2 first time.

Table 11 li

by the pupils , terhers. In all cases except the second question of the

Haaheo program Title I teachers responded more affirmatively to their

the pre-post improvement in behavior ratings provided



during the post behavior estimate than they did durteg the esthmate

made in September. This positive attitude by the project teachers is also

reflected in the last three columns of Table 11, where the difference

(disparity) between the Title I teachers and the pupils' regtlar clossroon

shown. In almost all cases the difference of opinion wasteachers

greater at the end of the year then it was at theebeginnin

As

h school

the Title I teachers specialized in individualized instruction,

el management, itdividual diagnosis and prescription and extensive

parental i volvement, their more affirmative attitude toward the:pupils

vas demonstrated by this rating.

The pre-post increase of teacher-parent contact is showe in Table 12.

The last owo columns indicate the increased contact by the am!s to the

teachers, while the first six refer t- the increased contact made tce the

puill's home by the Title I teachers. All statistics, exc pt those in

parenthesis are the eercent of increase. Numbers 1- par indicate

the actual iumber, plus or minus, of contacts, as such contacts were zero

("0") for either pre- or post-data And percentages could net be determined.

While the percent of contacts by parents to teachers increa d by-18%,

the largest increase in contact by teachers occurred in the nurnber of

memes, letters and information sent to the home. This type of contact

was most frequently recommended by the SWDRO throughout the academic year

as being the most efficient with a large number of pupils.

Preschool- _ - oieces!

Table 13 presents the pr and psst-test results, and their differences,

from the TEST OF EXPRESSIVE LANGUAGE which was.administered to the pupils

thethe Mist preschool proje-ts, Similar pre-ppst da'
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ROOL CHECKLIST FbR BASIC SKILLS is shown in Table 14. All statistics

er to the percent of correct responses per skill category, with the

total score for each project being weighted by the nunber of Item per

category4

2 2



s.READING EgspuRcz:_itoom..P.ROJECTS

Table

Pupil s' Average Posttest Scores on FIAT Subtests

School R Rec. R, Conip. Spell. Gen, Info. Total Score

Eaaheo

Hilo later,

Hilo Ilion

Holualoa

Honaurav

Hook=

Ka-iolani

_Kaumana

Kealake e

Keaakaba_

Konamena Elem.

K namena Inter.

Mt. View

Naalehu

Pahala Elem.

District Av a e 3 . 9 0 4.0



-READIIIG. RE OEM RCOM-PROjEcTs

'Table 2

Pupils' AverageOsin Par. Meath _ PIAI.Subtests

School Math R. Rec. mp 6

Hannan

Hilo Inter.

Hilo Union

Holualna

Honaunau

ook na

Ka 10140

Kanmana

Total Sc re

7

9

0

1

,1Z
'ta4

ultaba

Konawaona Elem.

iconawaeia. Inter.

%MR

Naalehu

J3strict Av r :e 2



Table 3

Distribution of Title I Pupils by Grade Level

School

Haaheo

GRADE LEVELS

5 6 7 Total

10

Hilo Inter.

Hilo Union

Holualoa

Honaunau

22 32

14 12 35

1 39

9 10 47

Hookena 7 7

Kaumana

17

14 1

29

29

Kaalakehe

Keaukaha

Konawaena Elam,

11 8 4

11 12 11

12 18

44

K nawaena

Mt. View

Naalehu

Pahala Elem

11

1

15 12 7

24

45

46

42
_

31

11

Total 134 109 8

% of Distribution

45

% 167 24% 19% Jli 11% 6 %



School

Haaheo

Hilo Inter.

READING RE OURCE ROOM PROJECTS

Table 3

Distribution of Title I Pupils by Grade Level

GRADE LEVEL

Hilo Union

Holualoa

Honaunau

Hookena

_22plani

Kaumana

Kealakehe

Keaukaha

Konawaena Elem.

K nawaena Inter,

Mt. View

Naalehu

Pahala Elem.

Total

of Distributi n

4 5 Tot 1

10

22

-4-

32

14 12 9 35

5 13 39

10 47

37

17 29

14' 1 29

11 8 4 44

11 12 11 45

12 1 46

24 42

10 31

11 15 12 7 45

11 30

34 90_ 134 109 65 3 566

6% 167 24%_ 19% 17% 11% 1% 100%
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READING RESOURCE ROOM PROJECTS

Table 5

Average Number Months of READING Underachievement

School

Hilo Inte

t _V: e

Rapiolani

Konawaena nlem.

Hilo U-ion

Raumana

Alalehu

Kealakehe

*Distrjct Avera e

Konawaena

Sept. 15

Inter

_Pahala

Reaukaha

a oa

aheo

*Hookena

onaunau

17

21

2

21

21

10

21

19

25

23

21

14

14

15

May 15 Gain
(Remediat" n

24

14

13

15

16

6

17

5--

22

20

11

20

14

14

7

* indicates projects with common characteristics - see narrative
description for Table 2
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READING RESOURCE ROOM PROJECTS

Table 6

Comparison of Average Gain Per Month on READING Subtests by Pupils
Repeating Title I Programs and New Pupils

School N Repeaters N New Pupils Difference

Haaheo 16 .07 19 .12 +.05

Hilo Union 12 .10 23 .15 +.05

Holualoa 12 .12 27 .09 -.03

Honaunau 19 .10 28- .11 +.01

Hookena 14 .06 23 .07 +.01

Keaultana 21 .09 24 .13 +.04

Kealakehe 13 .07 31 .15 +.08

Konawaena Elem. 9 .13 37 .19 +.06

Konawaena Inter. 4 .08 38 .16 +.08

Naalehu 17 .08 28 .17 +.09

District Average 137 .09 246 .14 +.044

3 2
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Table 7

Rilo Reading Clinic Test Results

Test

Grade E uivalent Scores

Pre Post I crease
Average Gain
Per Month

Gates-MeGinita Vocabulary 1.7 3.5 1.8 .20

Gates-McGinite Comprehension

Test

Level

1.1

2.8

3.2

4.4

2.1

_ -----

.23

. -

.17Wide Range Achievement
Readi

:spache, Independent

1.6

2.9 4.9 2.0 .22

Spache, Instruct onal Level 2.8 4.4 1.6 .17

,

Grade 3 .9

.8

1.6

4.3

3.2

2.7

2.3 .269

27Grade 4 1.9 9

.19Grade 5 11

6

3.4 1.8

Grade 6 6.3 2.0 .29 -
Male 36

17

1.3

1.6

3.1

3.7

1.8 .20

Female 2.1 .22

Total 53 1.4 3.3 1.9 .21



Table 8

TUTORIAL AND SUPPORT SERVIR PROJECTS

Pupils Average Postte t Scores on FIAT Subtests

School

#

Pupils Math R. Rec R. Comp.

191721Elig 49 4.7 3.9 3.6

Ain 0-eration Live- n 21 3.8 3.5 35

St. Jos bh 10_ 7 7 6.4 6.1

Pahala Elam: 0.T._ 5 2.8 2.3 2..9

Spell.

Total

Gen. Info. Score

4.5

Table 9

TUTORIAL AND SUPPORT SERVICE PROJECTS

Pupils' Average Gain Per Month on FIAT Subtests

School Pupils Math R. Rec. R. Comp. Spell. Gen, Info.

Total

Score

Ka iolani R, S

.07
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READING RESOURCE ROOM PROJECTS

TABLE 10

Comparison of Average Gain Per Month on READING Suhtests
by Tutors and Tutees

School Tutors Tuiees
Difference

_.
Gain

Hilo Intermediate. 5 .53 5 .27 +.26

Holualoa .08 +.05

Hookena 7 7 . 04

Kealakehe 17 ll_ 12 6 -

Kaumana 8 .19 21 .14 +.05

Konawaena Plern 6 11 18 - 02

onawaena Inter. 2 25

Naalehu .13 + 11

Pahala 0 8

Distric Avern e +.05



READING RESOURCE ROOM PROJECTS

TABLE 11

Project Teacher Estimate of Pupil Behavior

Sch 1

e-Post Increase In
Behavi r in

Uoeroom and Project
Tea er 's a

Fre
.

i

Post-
Dis ari Di erence

Haa .0 1.2

1 Inter. 1 0 - .0

Hilo Union 1 6 7 1.6 1.2

Holualoa .

Honaunau 1 7 1 0 1.0 1.

Hookena 1 . 1.1 .9

Hookena-Alae* 1.4 2.1 2 1 1.9

piolani 1.1

I(aiiolani-RSS* 1 1 1.0 .8 1.0 1 - .

Kaumana 1 2 1.31.6 1.4 2.7 -2.6

ealakehe .7 1 9 -1.6

Keaukaha 1.2 1.4 1 2 1.3 - .1

o aena Ele 1 5 1 1.4

,112JI!ILIIillaia___

viev .6 -

aal hu 1

Pahala m . .31.4 1 3 0 .

District Avera e* _ 0 8 9 9 3 g

*For comparative purposes among Reading Resource Rooms, the District Average does
not include data from Alec Operation Live-In or Kapiolani School's Remedial Support
Service project.
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READING RESOURCE ROOM PROJECTS

Table 12

Rate of Pre-Pos t Increase in Teacher- Parent Con tac t*

SCHOOL Home
Contact-

School Telephone Memos
0 tc :

Other Total Parent ini tia ted

# Of
Pa en ts

# :
Contacts

Haaheo 0 +13% +158% -56% - 49% - '% +197

_Rib Intermediate - 33% +263% 103% -577 - 5% - 317 +14% %

Hilo Union 0 - 637 +56% +707 -29% +277 +160% 67%

Ho lualoa - 83% - - 10% 0 12% - - 147

Honauna 0 - 1 +67% +25% 357 - 17% - 64% - 437.

ookena . - +324% +225% 0 +199% -20 % +600%

Ka olani % +29% -77% +60% - 6- % +6 6

Kaumana 0 25 -59% +08% 0 - 06% +07% +105%

Kealakehe

Keaukaha

- 2% - 3 % -587. .. 27 - 23% - 3 . +02%

0 - 46% +1077 +697 07, -2577 +660%

-Konawaena Elem - 5' +21% 0 +17% 795% -977.

Kona -aena _ _ In = +6% +23 +1807 0 +13 % - 557 - 66%

Vi 07 +200% +84% +85% - 37% +500% -15% +337, +91%

Paha la 0 -9 - 7 0 27 -- 007 - 57%

Neal ehu 0 - 46% -677 +2527 204% - 347 - 237

--D is tric t Aver +03% - 21% +33% 1% % +017. +187

Dis t _ ic t % 17 9% 970 7_7% 4%

* Figures in parenthes is represent ac tual increase in number o f c ntac ts an t perce



PRESCHOOL PROJECTS

Table 13

Pre-Post Test Results from Tes

ALI

Expressive Language

26

School

Holualoa

N

20

Ave.
A e

Norm Score Ave. Score Per Pupi.l Percent Correct

Mos_ Pre Post Di f Pre Post Diff P e Post Diff

58.7 104 122 +18 33.9 58.8 24.9 45,2 78.4 33.2

Honaunau 21 58.9 104 _123 +1_9_ 33.7 57 0 2 44.9 76 31.1

Table 14

Pre and Post Test Results fran Preschool Checklist for Basic Skills

Item
HOLUALOA HONAUNAU

P e P s- Di- re P s Dif

Colors Identif' d 42 93 51 33 95

98

62

Colors NaMed 32 90 58 49 _56_

27
Numb-: Identif d 19 $5 66 72 99

Numbe s Named _36

26

82

93

46

67

13

7

88

93

75

86Sha es

Locomotive Skills 90 46 84 98 14

0- er Skills 86 49 54 94 40

_1 habe

er Id 70 1 9 92_tified

U'er Named 13 76 63 9

Lower Iden ied 78 69 0 93 93

Lowcr Na d 69 60 0 93 93

ItUrwitu Dire- _ns 48 87 : 39 79 100 21

T tc 2 59 23 94
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Comparison of Average Monthly Gain on PLATSIAtests b tween Title I Project and District Ave

MATHEMATICS READING READING SPELLING GENERAL TOTAL

RECOGNITION COMPREHENSION INFORMATION SCORE

,

'

r rrr'



The ESEA Title I Reading Resource Room at Baeheo School consisted o

5 pupils from g ade levels two through six. The classroom was efficiently

'-arranged with furniture el_ ters in the middle of the room and instructional

materials/teaching devices along the walls. Sufficientdiagno

and comprehension materials were utilized ehroughout the academic ye

Behavior management and _contingency contracting techniques

mplemented,.though individual contracts more specific in work detail

decoding

en&les generalized reinfo cement - would have been more effective. While

achievement certificates were occasionally sent to the-home these too could

--be imere efficient with increased individuality. Of special significance

was-the-ability and role provided by the educational assigtant. The project

-teacher and EA interacted in a well organized and effective manner.

-While-85% of the pupil parents 'teepondel to le _erview questionnaires,

'the-recorded input was frequently inconsistent per questionnaire, and

_generally indicated that parental understanding of program activities and

classroom procedures was slight. Most parents hedn't.visited the school in

-ea long time, yet suggested they leee interested in doing so. Lack of

babysitting service,egas their greatest handicap to visiting the RRR project.

The FIAT test dat- frem these 35 pupils indicate their reading rate

pflearning to be just less than .1 per month. (sig. .0005, t = 10.12,

df =.33.) From-the second through the sieeth grade, each succeeding grade
.eee

level achieved less than the preceding one. The Haaheo RRR staff should

implement uniform and efficient instru tional/reinforeement method logy

for all grade levels.

While this Title I project achieved approximately one month gain per

calendar month in reading, the 16 :upils rep ating the program achieved

42



conslderably less. If these many pupil yYlmost half of all pa ticipan

need to repeat Title I for a seCond year, then a wyll organized tutorial

omponent Would have been of considerable help. Th

The Estimate of Pupil Behavior showed no change in the attitude o

--the project.teacher ard these pupils, and verY slight pre-post -erence:

between the Title I teacher and the pupils' other classroom teachars.

-Similarly, the overall contact initiated by the teacher to the.home was

less du-ing the second half of the school year. (The project teacher was

on maternity leave for some of this t- Contact-from the parents

themselves, however, did show an increase at

average.

ate just above the Distric



Comparlson of Avera e Monthly Cain on PIAT Subtests between Title I Project and District Avera e

KATHEgATICS READING READING _PELLING GUTERAL TOTAL

RECOGNITION COMPREHENSION INFORMATION SCORE

I Project

00- ----E)District Average



Hilo Intermediate Schoo Reading Resource Room project involved 32

pupils in grades seven, eight, Ma nine, lthough 70% of them were in -he

aeventh grade and only one individual in the ninth. The classroom arrange-

ment_of this Title I program, and -the facilities-provided ere excellent.

..With individual study carrels elong two walls, a materials section, high

strength activity area, enclosed storage closet, and clusters of tables

and chairs, the classroom although cramped for space was efficiently

effectively used.

As a result, numerous academie activi es were performed. Large

and

-group instruction, small gro-up instruction, self-directed activities, and

tutorial antivities were included in the daily routine.. The competent

ability of the educational assistant and the-vast extent of parental

InVolVeMeti- are also highly commendable to the program. Especially

.. significant to this Title I project was the well developed utilization of

behavioral management, classroom control, and reinforcement techniques.

Appropriate academic and classroom behavi _ was reinforced by specific

and well defined weekly contracts, various certificates of accomplishment

were given to the pupils, work could be done at home under parental

supervision (for extra points), and individual letters were frequently

written to the parents relating the successful progress of their son or

daughter. The motivational system was effective and efficient, quick and

detailed feedback to the pupils and parents was provided, parental

involvement and their activities was outstanding, and the project teacher's

follow-up of the pupils classroom activities n other subject areas also

helped to promote the high achievement results.



hundred percent of .the pupils' parents answe _d the parent

--.involvement questionnaire during April ,and May. The r sponse

suggested that the parents were well aware of the program's purpose and

design. Parents frequently commented that the project staf

interested 'in the £44.dents, more helpful, receptive, and informative than

were their children's other teachers. The Title I staff was apparently

effective in making the parents feel comfortable and more at ease within

their classroom. Most parents also indicated an int t in learning more

about other school programs and how they, the patents, could be of more

help:to-their child at home.

-Test- scores from the KAT Reading subtests show an average gain -o

'..23 per month. (sig. .0005, t = 5.5, df = .) While this learning rate

is over twice the criterion objective of .1+, and. -eflect' the typ cal

pupil!s progress, the seventh graders achieved an even higher rate.

Dur ng the eight months of the Title I program, the children achieved 17

calendar months highest in the District. With its intense tutorial .

component, the Hilo Intermediate RRR project helped its tutees to attain

.27 gain per month and its peer and cros -aged tutors almost twice that

rate.

The pre-post behavior rating by the project teacher improved during

the academic year, as did the difference of opinion between her and the

other pupils' teachers. There was no difference in attitude at the

beginning of the school year yet considerable disparity in May, 1975.

Statistics regarding the p. -post increase in Teacher-Parent contacts-

suggest that less contact generally occurred during the second h lf of the

school year than existed from October to December. h'le Ellis is true for

total number of contacts initiated by the teacher, the style and

47



efficiency of such_contact increased hronghont the year. Teathe paren
.

cnntect at imhool, for example, increased at a rate faster than it did

in any other Title I project in wail District.

48



Coinparison of Average Monthly gain on PIAT Sobtests between Title I Project and District Avera e

MA.THEMATICS kEADING READING SPELLING CENTRAL.. TOTAL.

kECOGNITION COMPREHENSION 'INTORMATION SCORE

Title I. Project

District Avera.ge



HILO

The Readin

from grade leve

and comfortable, with approp late furniture inst

teaching devices

or space was relatively limited the classroom and academic activities

re separated into distinct areas for specific types of instruction.

at Hilo Union S hool worked with 35 pupils

four, five, and six. The classro ell decorated

ctional materials, and

anged in an efficient and convenient ma er. While

This Title I project utilized numerou instructional activities via

various programmed materialb, including the Corrective Reading Program, the

specifit skills and SuPportive Skill Services SRA, and other standard

reading instruction texts, The roles and functions of the teacher and

educational assistant were clear and effectively tmplemented for greatest

efficiency. Immediate feedback to the pupils was provided through an

elaborate system of .daily and weekly reinforcements, includ'ng the use_of

ars, points, charts of progress, and weekly contingency contracts with

specific crite ion to success Special potices, certificates, and memos

sent home also provided consistent feedback to the parents..

Parental involvement the activities of the Hilo Union Sch ol Title

ect was very extensive with approximately half of the parents inVolved.

questionnaires suggested that one-half of the parents had not visited

the program and knew very little about its ongoing activities hile the

other half were well info med and frequently attended Title I meetings and

arties-. Most of the parents, however, indicated considerable interest on

the questionnaire, with special interest in learning more about school

problems and school programs, and how they could further help athome with

e child's studies.
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dministration of the FIAT est hot thee-these 35-pupils;

thersachieved greater in the two reading subtests than in any f the

sig. .0005, t = 7 27, df = 33.) The objective of 1+ gain per month was

met both reading recognition and reading comprehension, and for all

three grade leve s. It was tbe fourth grade, also with the greatest number

of pupils, which achieved the greatest reading gains. With 12 pupils

repeating the project, achieving .10 per month, and 23 new pupils, attaining

a gain per month of .15, the use of a tutorial component as supplementary

strategy would probably have helped to raise this overall achievement to

even higher gains.

The improvement in behavior rating by the project teacher was

considerably greater far this project than it xas, on ell three questions,

for any other RRR prOgram. The diffe ence of opinion between the Title I

teacher and the ether teachers was also greater at the end of the year than

at the beginning, and also larger than the District average. This data

suggested that the pupils' behavior (or the project teacher's opinion of it)

j.mproved while they were in the Title I classroom but tended not to improve

elsewhere. This result was probably due to the behavioral and contingency

management techniques used in the motivational strategy.

The number of teacher initiated contacts with parents generally

increased from October to tkpril, with the greatest increase o curring in

the number of letters, memos, and certificates of achievement sent home.

Parental contact with the Title I program also increa ed at a rate

substantially above that of the entire District. It was the intense

parental contact by at least half of the parents of this Reading Resource

Room project that largely con ributed to its achievement in reading

improvement.
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litatOk SCHOOL

Comparison of A1ti 6ge gin. o al 54btegts between Title I Project arid District kerage

Nx39

.27+

.26
.25

.24

.23

.22

.21

.20

.19

.18

.17

.16

.15

. 13

. 1

11

. 10

.09

.08

.07

.08

.05

-11A11-11TVIrS-

r_ject

Di rit vierAge

SPRING GE1ERAL TOTAL

11P0S1011 INFOINTION SCORE



HOLUALOA

The ESEA Title I Reading Resource Room at Holualoa School consisted

39 pupils in grade levels three through seven. No consistent progression of

-reading achieve- nt was evident froM-one-'grade to another, and nor was the

number of pupils per grade level. The classroom was adequate and, with most

instructional materials centrally located in the middle of the room, the

student desks were placed around them, The classroom was also divided into

specific areas of instruction, utilizing the chalk boards at opposite ends

of the ro

Numerous types of decoding and comprehension skills materials were

available and used, including the Corrective Reading Program, SRA, Specific

Skills Series, and Ginn 360. The ability and competence of the educational

assistant were very good, as 11 as the designated te cher/EA r-les and

_Enneti While_more fall v-up-of-pnpilsl-activitie ther- 1 ses-

-would have been beneficial, the pupils' parents were frequently infor ed

f the child's ongoing progress in the Title I class.

The behavioral management procedure implemented consisted of points

given to the pupils for work performed. Such points were applied to the

issuance of letter grades, and for the p ivilege of playing games. Contract-

ing was made via grade level a ticipated performance.

Despite the v riety of pa ent involve activities offered data

provided through the responses from the parental questionnaires indicated

.a general-lack of awareness of the-p c t ' -purpose, activities and

specific objectives. Very few parents stated that they had had frequent

contact with the program, with most in icating only slight contact and

understanding. Most parents mentioned that they appreciate the project,

and want to know more about the school's programs problems, homework policy,

and how they can help their children a
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39

The Title I Reading Resource Room project at Bolualoa Scheol did not

achieve a reading learning rate of .1+ for its average pupil. In b- h

read ng recogniti n and reading comprehension the gain uus .08 per month,

just short of du objective criterion. (sig. .0005;T.- = 7.0, df = 38) One

reason for tbis (which is common throughout the District) is that the

Holualoa project served five different grade levels, with the dispersion of

effort (e.g., diagnosis, prescription, inTitructl n, Individualization,

motivation, and evaluation) being.decreased in precision per grade level.

This project was the only one of Haw '4 District in vhi h the pupils

repeating the program achieved greater gains than did the pupils nm to

the Title 1 project.

Very slight improvement occurred during the year in the project

teache _ estinate of pupil behavior. more precise system of behavioral

management whereby classroom behavior vs. academic behavio closely

monitored and recorded would have helped to increase this pre-post rating

further. This is further confirmed by the Tit e I teacher vs. regular

classroom teacher difference of opinion, which during the academic year

made no significant change. The frequency of contact from the teacher to

the paren and vice versa, was less during the second half of the 1974-75

school year than it was throughout the first hal . This also contributed

to the achievement rate gained by these Title I pupils.



HONAUNAD SCHOOL

CornparLson of Average 1onthiy Gain on PIAT Subtests between Title I Project and District Average

N=47

.274-

.26

.25

.24

.23

.22

.21

. 20

. 19

.18

.17

. 16

. 15

. 14

.13

. 12

.11

.10

09

08

.07

---HAITEKATIC --READING- READING- -SPELLING CENTRAL TOTAL .

REMITTO COMPREHENSION INFORMATION SCORE.
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RONAL/NW

The ESEA Title I reading project at Honannau School during the past

academic year involved 47 children during the last few months of the school

year. (Five third graders entered the project too late for pre-p-st data

to be sufficiently reliable for Table 4.) This Reading Resource Room had

enrolled its pupils from grades three through eight, with most pupils from

grades five apd six, but no apparent progression of success from one grade

level to the next.

The classroom, which was large and conveniently arranged, contained

a v- iety of instructional rnateri2ls and academic enrichment games. Elec-
,..,q

tronic teaching devices were also available for student use. While

intangible reinforcement was frequent, a more extensive and systematic

behavioral management system (and contractual system) would have increased

pupil-perfo ance.---More-fezdhack- (lac-- all chart-S-;-6-defatied reinforcing

eVents menu and more information subm tted to parents) to pupils and

parents would also have enhanced the pupils' reading efforts.

Approximately 40% of the pupil: parents completed the questionnaire

regarding their involvement and knowledge of the Title I program. These

parents Indicated only slight understanding of the RRR project, with most

stating that they'd never visited -he program. Very few comments were

written where the questionnaire asked for comment, and such comments that

were made (and responses in ge- -al) a peered highly "systematic" by the

. one_or Mgo parent interviewers. Suh questionnaires, however, suggested

that the parents were most intere red in other school pr grams and how

_they might further help the children at home.

The PIAT test data from the pupils of this reading project suggest

that thei ding learning rate vas slightly less than the . + per month
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criterion as specified in the obj ctive. (sig. .005, t = 3.28, df = 40.)

The I of additional academic success was primarily due to the facts that

the piograrn served six different grade levels, almost e-half of its

pupils were repeating the Title I project (with repeaters tending to achieve

less), no peer or cross-age tutorial component was evident, and the

behavioral reinforcement system appeared to lack specificity and individuality.

The project teacher did, however, estimate,the pupils' behavior as

having improved th -ughout the year. Such imDrovements closely matched the

averages for Hawaii District. Teacher-to-parent contact, while in- easing

in some areas, general.ly tended to occur less frequently during the second

half of the school year. The contacts which parents trttiated were also

considerably lees during this ti
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The Title I Readin,, Resource Room at Hookena School served 37 pupils in

levels tqo through six. The number of pupils in each grade level, as

their reading achieve ent, were evenly distributed throughout the

five grades. Although the Ti le I classroom was relatively small it was

also well arranged with desks, chair. , tables, and book shelves. Instructional

terials were centrally located in the room and convenient to all learning

stations. Such materials primarily includ-d SRA, the Co rective Reading

Pragrani, nd Conquests in Read

ing the second half of he academic year this reading project at

kena School had implemented a consistent and systematic behavioral manage-

approach to instruc Points and stars were awarded primarily on

basis of academic achievement through the Corrective Reading Program,

withtheal-berfigie-d Coward ihe purchasing of desired i-tems (mostly hand-

made craft donated by parents ) and academic grades received. This behaviorally

ng strategy, however, lacked specific refinement and individually

prescribed contingency contracting. Only during the last few months of the

scho 1 year d'd it become an effective instructional approach.

This Reading Resour e Room project con inued to improve with greater and

greater teaching methodolo y and effectiveness throughout the academic year.

Yet, due to its relatively slau iniiaL±on and progressive development, the

yaar-end test results did not achieve the objective criterion of .1+ per

month. Its pupils achieved one academic month per calendar month in reading

achievement, while the pupils repeating this Title I project achieved

considerably less and thereby lowered the overall aver ge. The seven tutees

also achieved only .03 per month or much less than indjcated by the .13 gain

by tutees thro ghout the



The project teacher of this Title I program at Hookena School

estirnate d these pupils b havior improved at a rate very similar

to the rate also judged by other teachers throughout the District. This

scho le I teacher felt the pupil's behavior had improved, though

other teacbera considered the improvement to be less, with the pre-post

disparity tutreasing. Contact from the teacher to the parents aláo

increased in frequency thr ughout the academic year, as did the contact

initiated by the parents toward the teacher and Title I project. Such

parental involvement, instructional materials, and behavio al management

as were evidarlt at the end of the school year should be initiated

immediately as the 1975-76 academic year begins.
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The Reading ou R ra at. KpLoln. Shcol servged 29 pupils in

des three, fouc si nl], the classroom space

available luas ef iercLy ud. by ale arca e
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letters ,
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and CerticAte Drovtded, a more refined
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Eta- litc aii4 lsant ,srPorn,_

behavior, with such poimts Ono, alladed oe a4aclemd.c ior1c during the

latter part of the schoI Yegat. rheOe poi-nts proviled Ifierri with the

learning process . Te

privilege of le mO,

(all taught by the &la° high y capmen Ile the extent to which
the project teacher, od

cto Chat, crvinO, ane thr arts and crafts

Onai asStant hecanie imvolvcd in

the Tnainstrean of e aio1 atiir thr.--ouAont tile school. 'Title I
pupils and their frriendg wand orrs to th i dori. g recess and

lunch period to worl i. on cref0, VerrhoOS o'thoZ teachers and pupils

were held and Ttlo i r 1-k vas feecicleritly d isflaYe0 throughout the

school .

all of the pupils' paent re

naire that was co iplertld

-_-mded to th Oarft--t interview question-

F1st feqietly they expressed their



appreciation iz)f the p ogram and for the teacher's informative and helpful

lanations to them. The-parents indicated they felt rela ed and

icomfertable wlien talking with the teacher o% visiting the project.

the teacher and EA being easy to talk to and obviously understanding,

'-many parents stated that ithey-had frequently visited the Title 1 program,

and most,

'Data from the PIAT test administration indicate the success of this

Reading Resource Room at Kapiolani School. (sig. .0005, t-r. 9.51,

lly aware of its purpose _d ongoing activities.

df = 28.) Greatest a_hie ent occurred in the reading subtests with

.18 gain per month In reading recognit on. The fourth and sixth grade

pupils also achie ed gains considerably greater than did the third g aders.

During the eight montb period that the project continued the pupils
_

achieved 15 months academic gain, or almost twice the rate expected

students in general. Data regarding the success of tutors and tutees was

not available due to the nature of this project's unique tutorial component.

iost of the pupils worked as both tutor and tutee at different times,

nd as this vas largely left to the discretion of the pupili the teacher

did not mouito T their tut- ial robs.

The project teacherL estimate of pupil behavior improved throughout

the acade ic year. Although the increase for questions one and three were

less than the District av -age, the yin in the second question (concerning

social behavior and classroom cooperati n) was gre ter than for the

District. This effect vas probably due to the fact that pupils were

rewarded for thier p_lite social and classroom behavior.

Contact initi Led by the teacher to the pa ents increased during the

school year, with this occurring at the school and through the numerous

feedback devices sent to the home. Similarly, coat ct from the parents also

irt reased and reflects the developing concern of the parents throughout the

ademic year.
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The ESEA Title I ReadingResource Room at Kaumana School consisted

29 pupils from the third through cich grade. Reading achievement as very

good in all grade levels. The classroom vas large, well equipped, and

comfortable, being divided into a group instructional area --d

several-private study sections. Large and group instructIon and

self7directed a -ity could occur simultaneously.

The Title I pupils were grouped homogen Ly according to their

r ading abilities, with each group coming to the class on an innovative

af ng schedule th-oughout the week. This program was enti ely supple-

mental to the-children's other academic classes .-- While each pupil would

miss his other classe., once a ueek to attend the Reading Re ource loom, he

expected to complete the work required by every class. The grouping

of pupils and scheduling of cla es by this TiCle I program are highly

_exemplary_and_com andable. _

Both-the project teacher and educttionaL a8istant were competent and

worked together thro gh well defined roles and functions for considerable

fficiency. Feodione -f academic progress was informative and adequate to

both pupils and par-nt, Information bias frequently sent to the homm

regarding indivick1 puvi. procres

all charts w

progress in s

the nature

teachers

developud the pupi

uord 1.earried

ogram act ities, and several

indicate each Child's

the rotativ43 rxhedule, _eedback to

lso extensivn nd very coumeudable,

books read. Due to

-ther classroom

Parent invulvernen in thir TitL; I program was also excellent. The

-p-rents indicated on their questionnaires that they were y iell maxe of the

purpose andAsily activities of the program, and expressed a very po _ive

71



attitude toward the value of this project All parents knew who the project

teacher was and most indicated a willingness to visit the school and learn

more about Title I activities.

The 29 pupils of this Reading Resource Room ach eyed academic gains

which were approximately tvice the .1+ monthly object e. (sig. .0005,

t =A 8.04, df --AA 27.) Their .21monthly gain in reading recognition was

substantially above the District average and reflects the quality of

in t uction, classroom management and parental involvement.

The Reading Rgsource Room at:Kaumana-School was also unique to Hawaii

District in hat all of its pupils were actively engaged in the tutorial-

component within the cl ssroom. The eight tutors (with .19 monthly gain

in reading) helped 21 tutecs h .14 monthly gain in reading), with such

extra help occurring frequently.

The pre-post imp ovement in behavior rating by this proje 's teacher

was one of the greatest in the District and well above the District average

for all questions. The difference,of opinion between the Title I teacher

and the pupils other teachers also increased during dhe year at a rate

that was greater than any other Title I project. This effect was

apparently the result of the project teacher's and educational as stant's

ability to rel to the pupils in a pe sonal and accepting manner. This

also helped to contribute to the much more frequent contact that was

initiated by the parents to this project throughout the school year'.
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KEALAKEHE

Pupils

I_Reading Resource Room at Kealakehe School involved 44

grades two through eight. For the seven or eight pupils attending

per class period the room was too s all. Student desks mere too close

together, with:excessive noise and distraction often being unavoidable.

.An ajoining room, however, -was used when teaching devices (e.g., langu -e

MaS'ter) were requi ed.

Instructional mate ials used for comprehension activities were the

Specific Skills Se _ and SRA Reading Laboratory, while d-coding a d mPrd

attack activities used Dolch 220 rd basic readers. The instructional

ethodology primarily consisted of small gro-p instruction by the teacher

and educational assistant. The classroom environment was not conducive

to efficient group instruction.

Feedback to the pupils' parents and parental involvement, mere good.

_Memos and certiflca tes ol'achievementmere sent to he parents vh-n individaa

pupil progress warranted it. A few parents occasionally visited the project,

..and one came frequen ly to help the teacher.and/or educational assIstant.

.Behavioral reinforcement within this project consi ted of intangible r_--ards.

'Classroom management primarily involved the use of social and personal

.praise as 'rewards for coming -te. :class and doing the requested academic Work.

Seventy- even percent of the parents r_ rmded to the questionnaire

concerning parental inv ivement and they generally indicated that they felt

the project teacher was helpful and understanding. The submitted

questionnaires, hawever were Onusu lly systematic and consigtent in the

responses recorded, suggesting a direct influence from the one or two

parent intervievers. One-fourth of theparents stated that they me e

icnowLedgable of the program's goals and daily routine, while others felt

the purpo e wa "reading".
7o



The p e-post FL& es from the Reading Resou

a:m nthly gain slight1V greater than the .L permonth

erion. .(sig. .00 5, t 9.44, df = 39.) The average Oin for the

ls' reading subtests was approximately .12 per month, eithough the

eighth grade pupil achi ved an unusu 1 .36 per month. This Title I

-project was unique in that it served seven different grade levels y

maintained its pre-post test scores at a leral qhich satisfied the

objective of

was

per month gain in reading achievement. Also unusual

hat the project 2 tutees achieved greater reading gains than did

its 17 tutors.

While the prepos improvement in behavior rating by the Project

teacher was least in tb

the average increase ws only slightly less than that of the Distr

average. The difference of opinion between the project teacher and-he

pupils' other teachers increased considerably during the school_year,

areas of social behavior and classroom _ooperatiOn,

_being the Second highest in the District. Parental involvement, however,
6

was recorded as decreasing from the beginning to the end of the school year,

7 6
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The ESEA Title I _ a ing Resource Room at ICeaukaha School worked with

45 .children in grades two through six. The classroom environment was very

ortable, the tables chairs and instructional materials well arranged.

Individual pupil folders were conveniently located by the doer, the

materials were centrally placed in the middle of the room, and several

as of the classroom were designated as places of specific lea ning

c ivities.

Teaching devices, SRA, Readers Digest Skill Builders, and Conquests

in Reading were frequently used, with small group instruction by the teacher

and educational assiStant also very common. Pupil self-direction in this

Title I project waa eNceptionally not ceable. The children quietly entered

the room, picked up their folders by the door, read their weekly contract

card, and immediately b gan their individually prescribed work for the day

--all the ttii being quet orderly, and i-eorking efficiently without the need
-

for teacher direction

pupils could,

directed activity.

Also very commen

While small gro p instruction was frequent the

teacher was called a ay, immediately return to self-

le to thIs Reading Resource Room was the elaborate

tent hich was implemented. Threeand effective system of behavioral reinforc

ns could be eerned each day for 1) following directions, 2) correct and

neat work, and 3) tw king quietly. At the end of each day's class period

the pupils would ellve a stamped record (for permanent recording) equal

tc the number of tokene received. Along with praise and encouragement from

the teacher and EA for the pupil's good work, these daily tokens served the

pu-pose of daily reinforcement.

7 9



pupils could purchase a tangible reward

ach Friday, according to the number of tokens saved and the

tem on the rei forcing events menu. Each Friday's class

designated as rewarding to the pupils if (an y if) they had

complished their work during the week. -Further reinforcement of good

behavior and academic proSress occurred once a month when the stamps

added. Every child with a sp cific number of stamps and book reports was

able

involving the making of fclod such as popcorn, or the coloring

playing games, etc,

This Title I program also implemented the efle-ctive use of book clubs

to pr mote' reading activity. TJhen a child had read a specific number of

books his picture qould he attached to the bulletin board under the first

club. iJith more books re d he (his picture) qould graduate to the higher

status club, and so on. Upon-gzhduation into the higher order club the

pupil would also receive a prize, extra free time and recognition (clapping,

praise) frdm his peers. The b havioral management of this Reading Resource

Room was effective and eIl organized.

The ability of the ducational assistant and the immediate feedback

to pupils and parents wer a/so commendable to this program. Notes, memos,

letters, and certificates were frequently sent to the parents informing them

end the monthly party. Such parties were activity-oriented,

f eggs,

f their child's continui ess. The personal in olvement of parents

h this project was also extensive, with frequent meetings and per -nal

her.

completed the parent involvement questionnaire

parent had visited tne Title I progra at

-tact between paren

All of the pupils' par

and 507. of these stated tha

least once withih the past four weeks. The parentsAndic ted a good

80
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understanding of the reading program and reported that the project staff

had been helpful and informative to them. They were most interested in

learning more about how they could further help their children at home.

The pupils of this reading program at Keaukaha School achieved their

greatest gains in the P1AT reading subtests. (sig. .0005, t = 8.06,

df = 44.) The objective criterion of gains in reading greater than .1 per

month was met by these 45 pupils. The rate of achievement was especially

good by the sixth and third ;rade pupils.`' That the overall gains per month

were not significantly greater for this Title I project was. primarily due

to the fact that almost half of its pupils were repeating the program for

a second year. (1..e , the 1973-74 post-test data was used as the 1974-75

pre-test data, thus expanding the number of months between pre- and post-

testing.) Uhile the proportion of pupils repeating the Title I program

was greater for this project than any other in the District, it nr,, he-

less met and surpassed the objective criterion.

The pupils' behavior, as judged by the project teacher, also increased

in improvement throughout the year, and did so at a rate higher than the

average for the District. As they were especially rewarded for the :tocial

and clasrroom behavior, this increase was greatest for question number two.

The personal contact initiated by the project teacher increased during the

academic year at a rate greater than for Hawaii District's average. The

number of contacts to the project initiated by the parents increased by

over 600% from the beginning of the school year to the end. This Reading

Resource Roomat-Keankaha School developed the most in-depth and extensive

.involvement of parents of all Title I programs throughout Hawaii District.

Some of this increased interest may be attributable to the fz2ct that this

project was one of six such projects receiving nation-wide recognition.as

an examplary.program.-

Si
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KONAWAENA ELDIENTARY

The Title I Reading Resource Room at Konawaena Elementary Schoo

served 46 pupils in grad- levels three, four, five, and six, -ith the

majority being from the two lower grades The classroom was sufficiently

large, comfortable, and very well arranged. Unl._ a most projects whexe

instructional materials are centrally located for ireatest conver8ience and

efficiency, this Title I program utilized its advantage of space and

specifically designated study areas in which to locate appropriate materials.

With numerous learning stations, such as.one ::or use of the Language

er, another for work with Che Specific Skills Series, the Corrective

Reading Program, etc., ail necessary materials were placed within the

special study area. Individual folders we e located near the door and

pupil self-divaction was very commendable. The wide variety of instructional

materials and tichiog devloes allowed the project teacher to prescribe

highly indiviz work activities for each pupil. With small group

work and self-directed activities, the teher and EAs provided Ole pupils

with a selection of academic opportunities from which hey could choose

according to their individualltzed contracts.

Immediate feedback of adademic progress was provided to pupii$: and

parents alike. Each pupil was required- to "check oil_ rjth the teacher or

EAs his work before he could procede further. If the pupil could demonstrate

h s ability at the specific level, and thereby complete the prescribed

project, he would earn points Such points could then be cashed in on

Fridays for the privilege of enjoying free time, games, and activities of

the child's choice.

Also implemented by this reading project was a well organized tutorial

component in ahich tutors earned the right to zutor others. Unless the

8 4
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tuto. kept up with his own worl- he was not allowed to work as a tutor.

Seven of this proj_ _ pupils, who were also either tutors or tutees, were

not involved with reading activities but with mathematics. Their average

monthly gain was .31 in the mathe atics subtest -f the PLAT, and well above

the .1+ objective.

Although 85% of the parents completed the parent involvement question -

naire, approximately half of them indicated theYd never been to the

school's clas -oou or didn now What ww occurri_ng within the Title I

project. Pare- T- did respond f:[rmiLivey, hc:wever, stated that the

project staff w ry easy to talk with and was info-m tive. Many parnts

indicated an interest in !mowing more about school problems and how they

could further help their child:ren 4ith their studies at home.

The PIAT data from the reading subtests show a significant gain i

the pupils' achievement. (sig. .0005, t = 17.43, df = 44.) All five

subtests, as they measure the rate of learning by these 46 pupils, were

above the Hawaii District averages in average gain per month. The pupils

achieved a monthly gala of .16 on the reading subtests, which is well above

the objective criterion set for such reading programs.

This Konawaena Elementary Reading Resource Room helped its papils to

achieve 15 months during the eight month prog am, or a gain of seven months

less underachievement. Such a high rate of learning is almost twice that

expected from the typical pupil in a public school. The learning rate of

the tutors and tutecii ved with thi6 program was similar to the gains

achieved by thei;

As the pupils in this program were rewarded more Ear their academic
4

success than their improved classroom behavior, thei prepost improve ent

in behavior ratrng was grea est in questions one and three (those concerning

ates, though j,s slightly higher.

8 5



62

academic work) and least on the second question lich involved social

behavior). All behavior, however, was estimated to have improved at a

rate which was greater than the District average. While the project

teacher tended to increase the frequency of contact to the pupils' pare

the parents initiation of contact with the project decreased during the

academic year. This data however, refers only to the frequency of contact,

not the in- eased extent of such personal c-n unication.



KONAWAENA HIGH & INTERMEDIATE SCHOOL

Comparison of Average Monthly Gain on PIAT Subtests between Title I Project and District Average

N=42

.27+

.26

.25

.24

.23

.2L

MATHEMATICS READING READING

RECOGNITION COUREHENSION

Title I Project

District Average

SPELLING GENERAL TOTAL

INFORMATION SCORE



64

KOIIAIMENA IETERMED1ATE

The Konawaena Intermediate School Reading Resource Room involved 42

p-upils from grades seven, eight, and nine, with over half of these being

in the seventh grade, The Title S classroom had ufficient desks, tables,

and chairs lo-ated in the middle of the loom, with nu e ous bookshelves

along the walls. Several carrels , th tape recordez and film strip

projec ors were also loaated along the rcom's walls. Instructional

etials included SRA, the 3peciffc Skill

-exts.

and other similar

While the prj&ct teachee generally worked wth small groups of pupils,

the educational asistantprLmerily helped othe-s or a one-to-one basis.

Most frequ ntly, hoever, pupils were expe ;ed to work by themselves on the

tasks assig 11,e of bocks, dictionaries magazines, and teacher made

and/or repreduced materials was common. A system of contingency contracting

was not implemented by the proje t, though a complex oointearning approach

adopted. The methodelo'v by uhich this was accomplished was unnecessa ily

elaborate:, ft ntly ambiguous, and did not encourage or motivate learnin

behaviot h as it could have

The a..),y of the educatonal assistant was good. The dedication and

sincere interest of the project teacher, who 's new to this particulat

Title I program during the l97475 school year, was also commendable. While

the.sched ling of pupl,. s into toe Reading Resource Room encounte _d several

handicaps a ' limitations dnring most of the jcdemic year,..these problems

we e generally resolved during the nths.

The parents of these Title T pupils recpzided to the parental invoive-

ment que_tionneire with a general lack of kn -ledge (of the prog ra ) and

-.slight interest in it. .Only 35% of r .ompleted the questionniare,
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and most of these contained frequent blank spaces rather than answers if

any kind. Few parents indicated that they hadnevervisited the program and

of those responding a few were interested in knowing more about the sch l's

problems and ,,, ading policy.

This Reading Resource Room achieved for its pupils a reading rate of

o imately .12 on the combined reading FIAT subtests. (sig. .005,app

3.61, df 35,) The -7eading recognition subtest monthly gain was .16,

yet the reading comprehension gain w .08 per month. The greatest gain

occurred in the s venth grade, which also inv-Ived the most pupils. Eh tng

the eight months which this program .existed, eleven montha in readin

achievement vas made. Altheugh enrolled in an intermediate school,

gain in reading achievement was obviously b__eficial to these youngsters.

The Konawaena Intermediate School's Title I reang project Involved

approximately 10% repeating pupils who achieved considerably less than

did the new pupils, yet its tutors achieved .28 per month in reading while

the tutees gained -03 per month. The project teacher estima _d the pupils'

behavior to hava improved during the academic year at a rate considerably

less than the District average. Personal ontaot initiated by the teacher

increased fr- _ the first to second semester, yet parent initiated contact

du/ring the same period,
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MT. VIEV

The ESEA Title 1 Reading Resource 1106 at Mt. View S %eel served 31

pupils in grade levels three through six. The classroom omfertibly

designed and well arranged, Iith tables, chairs, and Lnstructlonal materials

corwenlently 1 cated. With small group inst -_-_ction and self-directed

activity occurring, t frequ.. y used niatera3s inolnded.Dolch Basic

Sight Words, Phonics We Use, Conquests in Reading SRA Reading Laborator -s,

and Webster Reading Skill Cards.

A contingency contracting approach was implemented for the 14 fifth

and sixth grade poptls during the first h lf of the school year.

completing a specific number of tasks the pupil was allowed the pri--

f choosing a high interest activity such as playing games or doing

work. Greatest emphasis in the behavioral reinfor ement approach was given

to in angible rewards, such as teacher praise and social competition. The

teacher and educa_ional assistant frequently praised, encouraged, and

recognized the pupil ' efforts. Several well desi-,ned progress cha ts

indicating individual achievement were also displayed on the walls. The

use of the motivational technique of "special club membevship" was also

effective in promoting the pupils completion of academic projects.

The feedback to pupils regarding choir weekly progress was very good,

and the frequen- communication with parents was outstanding Parents were

kept informed of their thLld 13 progress Lhrough memos, letters, and

.certifica s s nt to the home. Frequent parties and openhouses for parents

were also held and usually attcnded by at least half of the parents.

Response from the parent involvement questionnaire came f -m 90% of

the parents of these TItle I pupils, They indicated that they felt the

,project was very valuable to their children's education. All parents stated

9 3
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that they had visiced the project at least once during the academic year.

Similarly, they often mentioned thai: the staff was veiy friendly, pleasant

to talk win, auo incerey interested in th ebildren.

Pre nd post-test data from the Mt. View School Reading Resource Room

indicate gains in reading achievement which were not surpassed by any other

Title I prog m. (sig. .0005, t = 11.38, df = 28.) The rate of learning

as shown by the ga_Lns nor month was .17 and .13 on the reading recognition

and reading comprehension subte6Ls respectively, and welL above the

Dist ict averages. The project staff's personal dedication and encouragement,

plus the ::- ensive parental involvement, were probably the bases which led

te such gains.

During the eight months this reading project was operating the pupils

achieved 17 monthp f academic work. While the program implemented

tutorial component within the classroom, it was a very flexible operation

in which pupils would help ench other with their work. Statistical data

regarding the achieve_ e_t of tutors and tutees was not submitted since the

teacher was unable to designate which pupil3 were tutors more freeluently

than they were tutees

The pre-post increase in behavior rating showed improvement just

under the District ages. And like most programs 'cle

the project teacher vs, that mad, by the pupils'

miler in May th

ate made by

chers was 1e3s

waz in Sept,mber. eronal contact f-om the parents

these pup Is substantially incrcasd throughout the academic ye
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-13

The Title I Reading Reourcc Room at Naalehu School worked with 45

pupils in grade levels two through five. The project was located in a

-1 -a oom of adequate size and facilitIes. In addit on to several private

study areas for work with teaching devices, the room was roughly divided

two sections - with adequate tables and chairs tor both the educatIonal

istant worked with pupils in one area while the project teacher worked

another small group in her area of the -o-

tructional materials located in 'che middle of the classroom,

primarily included the use of Dolch wold listr,, SRA Reading lab, Webster

Cards, and teacher made ma-e 'als. While pupils frequently werked by-

them 1Ves (though not through self-directed activities), the more common

instructional approach relied my all group interaction. The approach to

behavioral reInforcement implemented by this reading program consisted of

issuing tokens for books read and prescribed academic tasks completed. Th -e

-tokens could be saved and exc-anged for such things as books, rings purses,

jacks, and pencils. While helping to motivate the pupils, the number of

tokens required to purchase such tangible rewards was often so large that

the. immediccy of their being attained vas lessened and theit value questioned.

contracts was also madei'whereby specifi C tasks were

d and f'completed - checked off on the contract. Completed contr cts

were sent home with written comments from the project teacher on them, and

later returned to the teacher and signed by the parents. This Title I

program also utilized several wall charts which .:eflected pupil prog

on one of which the pupil'- "ani_ l" would be moved upward 1.- every

.additio-al five books that were read.
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Approximately 777. of the parents cmmpleted the parental involvement

questionnaire at the end ol the school year. Responses within each

questionnaire were often inconsistent, sugges-ing a general lack of aware-

ness of the program's purpose and function hy many parenLs Most, hmaever,

indicated app eciation and affirmative attitudes toward the extra reading

help provided. Par nts mentioned that the teacher and educational assistant

were receptive, helpful and eenuimely conce :ed for the pupils. Although

few parents stated that they had recently visited the project, most

them had not yet done so.

The .1+ obje tive gain vas sa ed on both of the reading subrests

by the Nealehu School Reading Reso --ce loom, g. .0 t = 11.64,

df = 42.) The overall reading achie-_ment was. .13 per month for these 45

pupils, which vas very similar to the Hawaii District average. The gains

made in readi g achievement were greatest in the second grade, with

successively less attained by ale pupils in the third, fourth, and fif h

grades.

From September to May the pupils achiev d 13 months academic gain in

reading achre--_ ent during these eight months, thereby lessening their

-underachievement by five months. As almo.st 407 of the 1974-75 Title I

pupils were also enrolled in the program during the 1973=75 school year,
.

and the project's pupils were least behind in their underachievement

(throughout the District), special concert should be directed to the

screening and selection of pupils for the 1975-76 academic year.

The five tutors in this Reading Resource Room achieved .24 per month

._eading achievement, ihile the tutees achieved .13. Thi --as typical

the average tutor-t_-ee rate of learning in Hawaii Wstrict. Pupil

--classroom behavior improVed-Auring the academic year, as judged by the



project teacher. This ra-- of increase was also similar to that -f the

District as a whole. There was, however, no change of opinion concerning

these pupils between the Title I teacher and the children's other teachers.

All teachers estimated the pupils' behavior to have improved so e-hat.

Although contact init ated by the project teacher t- the parents increased

during the school year, and especially in the memos sent home, the parents

f these pupils made fever contacts with the project during the second ha1f

of the school year than they had during the fall semester.
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PAHALA ELEMENTARY

The Pahala Elementary School Title I Reading Resource Room involved

50 pupils from the fourth, fifth, and sIxth grades. The classroom si2e was

adeluate for the purpoes intended. Extremely large windows on two sides

of the room contributed to unnecessary distraction for the pupils. The

tables and chairs withn the room were sectioned into two areas, one 1

the project teacher to work in ana Ale second for the educational assistant.

All instruction was through small group work, with teacher and EA

performing s miler tasks anti sharing similar responsibilities. Within dhese

small groups were used the instr ctional materials of Conquests in eading,

Specific Skills Series, Ginn, Webster Skill Cards, and SRA. The ability of

the educatIonal assistant in this project was exceptionally good, having

considerable background experience in teaching reading and providing ele

Program with helpful insight.

Although no individual pupil contracting was not implemented by the

Title I program, a point system was initia ed whereby each pupil's

"football" c uld move down the field according to the number of ext a

books that he read. Social,praise and encouragement from the instructors

further helped to motiv- e pupil performance. A peer tutoring component

-vas- ta_ted-daring-the-second s est :---of-the- 1-tool-year-yet-was-never--

ndicates that the designated

e than did the tutors, which is very

a well defined or effective technique.

tutees achieved considerably

unusual and atypical for well organfsed tut- --al components.

-Being highly systematic and cons stent -ost parental involvement

uestionnaires were apparently completed by the same parent intervie er,

f the parents showed a thorough awareness of the Title
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project's activities and functions. Two hIrds of them, however, indicated

little or no kno ledge of the purpo e and de igp of the reading program.

Parents were most interested in learning more about the school's problems

d how the parents might be able to further help their childr n with their

ework,

The Pahala Elementary School's Read ng fescurce Room met the objec ive

cr' erion of .1-1- in reading on both subtests. (sig. .0005, t = 12.22,

df = 29.) The achievement of these 3OpupIls was slightly higher than the

District average for the reading recognition subtest, and equivalent to the

aver ge for reading comprehens-on. There was no significant difference in

the gains made by the three different grade ley ls.

Considerably greater gain was achieved by this project's selected

ees (.20 gain per month) than by its five tutors (.12 gain per nth).

Had this tutorial component been initia-ed earlier in the school year, and

been more efficiently organized, this unusual difference in the respective

learning rates may have been revers-d The ovement in the behavior

rating was for ail questions considerably above the District average. Other

cla aroom teachers, however, did not agree with the estimate of improved

behavior provided by the project teacher. With teacher initiated contact to

the pupils', parents generally having increased during the year, the number

of contacts

.

made by the parents to the teacher decreased. More extensive

and systema ic use of behavoral reinfnrcers within the classroom and at

home would probably have diminished this effect,



RIADING CLINIC

The Him Reading Clinic's three clinicians and one full-time educatiajil

assistant served 53 pupils from gr de levels three through six during the

1974-75 school year. Coming from many schools in the Hilo area, these

children were selected from approximately 100 pupils who were initially

screened dui-ing the month of September.

The children arrived at the clinic by bus every day of the week except

Wednesday. The mIddle of the week was used for testing, contacting other

scho ls and teachers, completing paper work, prescribing instructional

tasks, And comnunicating uith the parents of these children. The rat 0 of

clinician to pupil during most periods of the other four days was appr xima ly

1:3 per session.

The facilities within the Reading Clinic were very adequate and

provided the opportunity for accurate diagnosis, prescription, and

individu lized in truction of each pupil. With one room for an office,

ther as conference area, and three serving as private teaching areas,

the program's rganization and effectiveness we e commendable. All ro

were comfor able, well supplied with instructionalmaterials and devices,

and free from outside disturbances.

In addition to the materials available were numerous teaching devices.

These included cassette tape recorders, a filmstrip projector, Language

Master, Tech X, Controlled Reading, T lebinocular, Audiometer, and Audio

Notebook. The availability and use of the teaching devices and materials

were apparently beneficial to the pupils involved in this program. All

instruct onal materials were located in specially designated areas, were

ea y accessible and frequently used.

104
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h a good learning environment arid academic activities, and superior

-tional materials, the program did not demonstrate any over

1 tional approach or feedback to pupils, parents, and taehers. Pupil

reinforeement, -ther than social recognition and approval, with n the

regul_- classroom and at home, was negligible and solely due to the pupil's

willingness tr icarn to reed. While the pupils' classroom teachers generally

supported the work of the Nilo Reading Clinic, their (the teach motives

of r aponding affirmatively could not be known. They occasionally commented,

on a questionnaire issued by the TJDRC, regarding the relativ. lack of

direct communicat on from the clini ians, especially since the pupil

clinician ratio was so small and no classes were held on Wednesdays.

The pre- and post-te data at the Hilo Reading Clinic is prese_ed

in Table 7. g. .005, t 11-92, df 52.) The scores from the five

tests, and the average gain per month, are indicated. These average monthly

gains show the achievement which occurred _uting the eight months of program

int --etion average 9.15 months between all pupils' p e- and post-testing)4

The gains achieved on every test during the 1974-75 school year were 1 ss

Al-- during the p. evious 1973-74 academic year.

The 1.2'yearly grade level achievement of the project's obje' ive

criterion (or .12_ per mo t) was surpassed. Mile this objective was met

by all tests, the pupils low-stscored per m nth on the Wide Range

Achievement Test (Readin . The majority of pipils, from grades four and

five, also achieved less than did the 15 pupils from grade le els three

ard six. While over two-thirds of the pupils -were males, the difference

between the male-female achievement was minimal, (Statistics reflecting

grade levels and sex were derived from an average of the two Gates-

tie subtesta.)
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RENEDIAL SUPPORT SEM10E Kapiolani School

Kapiolani School's Remedial Support Service project served 49 piLl

in grade levels four, five, and six. This w as the largest of Hawaii Di -e 's

tutorial programs and involved five part-time tutors. All tutors

p ofession lly certified teachers, who were em loyed part-time by the

S ate Department of Education to serve as t tor/tea hers.

Each tutor worked two hours each sch ol day, meeting with her

respective pupils at the designated time and place throughout the school,

Four of the five tu or/teachers met in either the school cafeteria or very

small rooms. One worked with the pupils in a regular classroom. Tutorial

instruction primarily involved reading acti i_y from r ding/l nguage arts

classes, although instructional materials f om other subject areas 4as

also used with an emphasis on reading-skills.

The reading achievement attained by these 49 pup Ls, as measured

through the P1AT test administ atio- was unusually high for a tutorial

program. While the test data (sig. .0005, t = 11.33, df = 45.) met the

.14- objective crite ion, the pupils actually achieved least gain ( xcept

in spelling) on the combined reading subtest scores. An effective readi

program would sift:1w the greatest pupil gains in reading (as was the oase with

the 15 Reading Resource Roo programs)._ The da f this.tuto 1 program, .

should be accepted with caution.
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P.W OPE- TM

The boardin

frorn grade leve

activities,

f Al e Op

three
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ation Live-1n consisted of 21 residents

tough ei h This home provided social

space for eleven boys and ten girls

from Hookena School bitt residing at Milolii. All Childien were supervise&

by one part-time coordinator and Boar part-time pa

Social tnte

-during fou

interest we

nights oft

e all good.

orrveiiience ofstayin

a-week- and_ :the dcvlopment of muaicaL.-talent-:aid

Pnpils apparently gained a greater underatanding

a-proiessirivals

at the boarding home

of the world around them, an appreciation and increased knowledge of

Hawa

_
Generally not existen

an heritage, and further acceprance of individual responsibility.

(or hom erials to

_

cademac activities) sufficient instructional

e, systematic motivational/reinf rcing

strategy, and com u 'cations (_ follow-up, progress checks) with the

teachers at Hooliena _chool. Parent and community involvement, however, were

exceptionally good.

The PLAT test data indicate that further underecbievelnent

pupils continued to develop during the school_ year. Throughout the

academic year these pupils achieved only four months in reading achievement.

.005, t = 3..33 df = 20.) Due to the social and cultural isolation.

of this project (from the rest of the Ea aii State c unity) the ga

-achieved in general information was very slight. test comparing the

achievement of pupils staying _at the boarding home vs, thosepupils living

in Milol (ail of uhom were aiso involved in the Title I reading project

at Mookena School) showed no significant difference. 0, t .224,

df = 9.)



e-post increase in behavior ra ins was gre tes_ for this

reliable nor valid;

completing the rating ift the program by mid-year, vith

xedinator again completing t im Ilay. The tw arty rating i

too -ubjective for meaningful evaluation.



-OPERATIC) TUTOR S

Two formal, Operati_

a Pabala Elementary Schools

Tutor projects were implemented by Title I in

Hawaii District during the 1974-75 academic year. One, at St Joseph,

involved ten pupils, and the other, at Pahala Elementary School served five

pupils. The latter program worked s lely vith third graders, and'the fo

h pupils in grade levels five through nine.

The St. Joseph School's tutorial project employed a professionally

certified teacher on a part- ime basis through the DOE. Her ten pupils

_ all tutees ihom she worked with in two groups of approximately five

81

each, for two hours each se..hool day. The instructional materials, record

ind ability/dedicati n of the, teacher w re all good. Indtvidu-li ed

voekiaas -carefully p escribed a d checked on a daily basis

While this was an efficient tutorial progra the monthly gains in

achievement were unusually high. While this program was helpful in

developing greater reading ability of the pupils, the gains indicated

she ld be accepted with some caution.

The Pahala Elementary School's tutorial project mnployed a certified

teacher of the school who coordinated the prorau1 throughout the academic

year. Three (unte ted) tutors from the Kau High School -orked with these

children xithin their elemen ary school classrooms. Instruction

approximately 30 minutes a day and used no specially designed m terials.

The tutors were not WA and their volunteer help was often difficult to

effectiv'ely supervise.

Test data from ad the PEAT indicate that this project

did notachiev 'the- 1+ objective in reading. The gains that did occur,

however, were within the reading suhtests. Gains might have tended to be

higher through the use of more individualization ring time and tutorial



P1ES0H0 S loa 6- Honaunau Schools

District ESENTitle I implemented two preach

e 1974-75 school year. Each se ed app oximately 20 pupils, each with

.pme project teacher and educational isfant, and both located it Kona.

The- daily 'agenda to these pupils included music, physical exercises, academ

tasics, art, play time ap time, lunch, and various classroom chores.

Cooperati_e pleasant social interaction were emphasized by both programs.

-The flo-u-loa and flonaunau _Preschool projects each_ benefited from 1

-(douhlervortable) and comfortable- rooms, X4 th adequale materials, recreational .

and academic suppli , and different kinds of learning experiences provided

the rate of achievement by the.. pupils in both grams was very

much alike. The objective (that 90% of pupils improve ) was satisfied by

_eachof these Title projects.

The goins achieved on the Test of Exp essive Language were identi al

for both programs. With 75 possible responses in the test, the Holualca..

-prog m's pupils achieved only 1.6 more correct than did the children of

the Honaunau program. This differen e was o ly 1 1%. As indicated by th

ta, the_youngsters-in botiv:preschobls achieved academic and behavioral

ks at a high and efficient -a e.

The la _Aable of data presents the test results from the Preschno1

Chocklist for Basic SIAlls. Again-the pdpildl. achievements are similar

between-projects, though in this case the Hondunau preschool appears to have

achievedmcre lor its pupils_ (Several Honaunau pupils consistently scored -.

100% and.thereby raised the overall program average.) Both preschool projects

_were very be eficial to the future educational development-of their puPils.



Viewed fro

_

_ bread perspectivo he l97475 ESEA Title I program

best educational efforts operated by the District,

Department of Educe_ on. All aspects of the program met theriteria of

helping undereducated children achieve acadenic success through the

offering _E suppleniental educ ti nal se_ ices,.

All components of the Eauaii District Title I progr were

plemented under revised project proposals written in accord. with

ommenchition d previous- valuation repor

lso revised, the

nt plan-was the Reading flemonrce Room Project undert

-el eli ible itle I schools of Hawaii Di

-the preschooland tutort proposals

-The new p__

operating the upplemental- reading instructloa programs- for the'Title,

schools 'yet enabling.each to implement the project 111 accord with

specific guid lines for establishing and

n by

its unique and specific needs . Options were provided so that each

the fifteen schools, including aye schools offering supplemental

reading servLces for the first time e able to ochieve a relativ ly

high degree of academic success for its pupil

NISTRATIDE: The "umbrella" project concept implemen ed for the reading

projects enabled the Hawaii District Office to more ef iciently

c ordinate activities in a variety of are s including the sharing

and distribution of available materials, supplies and equipment;

inservIce training for parents and .project staff; parental involve-

ment activities; communication T in and Hetween schools; and record

and-reporting procedures. The apparent high awzree -of



SUOCO S

4

va :projeCts niny be attribut

this efficiency in coordintion, uhich, in itself is a notable

achievement for dis --nide .aducational prorams in :tiria- State- of

TP HUNG ACTIVITIES: Training etivitie t rough a variety of endeavors

were accomplished for the profes ional staff (project teachers).

al f (educatic 1 tants), ancIparpare-pro Project

sta f trarning co menced iitli a nine day preparation and or entation

peried conducted by the DisttLrt Office. personneL This in luded

ge orientation and review of Lhe ESE/A:Title 1,

reporting end record keeping procedures, reading ins

iidelines

uction techniques,

teaching and classroon oranizat.onl strategies. The time ested

for this purpose was well justified when comparing the current with

previous efforts.

The initial tralaing activityvias followed by monthly meetings of

pr ject personnel within their respective goraphica1 1

voluntary classronrn visitatio

potion in District condmeted

activi

racing projec personne and partici-

aining apd parent involvement

Parent involvement and treini ng ac tivities jrcluded ,a-_numhe_ o_
-

single and multiple-day work:A-lop sessienc an_ conferences held within

their respective localitics

wide meeting

01 district-wide basis arid at e-

School l vel parent activities included

Alurnber and : variety pf offerings, .Conduetd by the respcetie pr

luding the unique activities of Hilo Union Ho1ua1oa, and

lilo Intermediate Schools.



The app en hi3h quality of the e pective inin ctivities-Made

a definite and significan pee on the resu the cur nt Title

effort in Haw i.Distric

PARENT INvonumiELITi Perhap

ong Title p=c1

d -isory

a

of the most efficient and hinhly

wIthin the State of Hawaii

Council (DPAC) efforts undertook

' a tivitie

anized

the Diatrict Pare

be involv d n a number

including.the surveying 1 Title I-par

aii.CountY for program ovuleotion purposes. 7ith the,assistande

'7 a nts uithin

of District and school level personnel, many of the parents of children

upport services became actively involved in the

ming. p esses of the children.

-ont,for Havaii-District Title I parents m ant.1) attending

School Parent dvisory Co ittee (SPAC) meetings;'2 assis

projec

the-

-f by visiting the classroom and rendering n variety of

manpower services including tutoring s s; 3) participating in

DEAC-activities; 41 a ng some porojeo staff 'th screening and

selection_of eligible ritle I pupils for participation in _he project;

) providing the n cessary "bac up" and encouragement so that the

Pi3pils may conai. tently practice re=d skills at home; 6) assis ing

. -with open house and parent, night activities such-as those_held'.at

Hookena, .na Ut. Viet' Schools and others; and 7) incre -ing the

frequency of dir

Title I staf

comounication with the school personnel, especially

-ugh a variety of avenues including telephone

..ho e visiations, schc,ol visitatjons, written messages, and other

cournu tive e .

113



The specific outcomes of the current efforts are included in the main

7 h-Odyof this report, pr

showed substantial

All

der:tic gainu among its en -lied pupils. --The

and emphasize the point that all children, including

identified low achievers,

,Priate instruction. Cau'''

learn to read when given adequate and appro-

should be exercised, however, in interpreting

the specific results of inlividual pupils and/or averages of the respective

schools,

711- results_ of one- school should no onpare

--another since c were too mauy variahle s

presented. Ns it was indica d in the

did indeed _ffect the actual res its of each school, i.e, relearn

-effectof projects oith a aubstantial number _f Ohildren repeating their

'Ioattic.ipation in the reading resource, room-pvoject; the varying intervals

y have affeeted the scores

natratiVe differing.circUM

betoeem re- and post- t admini atio and the very nature of different

project p_-_sonneL.administering the sa under circumstances and

styles unique to Che staff and their respective projects.

Uith the caution of unnecessary comparison between projects in mind

ificant achievemen s by ind vidual projects should, however, be and
.

ecognized, hereLn. The Ieaukahn Elementarpol reading project for

the 1973-,74 year_ was cit-d as one 0-1

nationally as exempLary, by the Di ion of Education for the Di,advantaged

e firs_ six projects Validated-

U. S. °fife _ of Educa tion. This 5 iv,1.11 honcrbrouht nation-vide

nition notonly to school, but Co Hawaii District and the State

Department of Educe ion. The p oject contnued to serve

demonstrat

educators

el

-n to many Title I r;taff within-the district as well-as other

omn throu3hou 7aii and the n



The Ionaiaena Elenient project, inplenientimi g a unique

organizational strategy,-draticallyimproved-its-efforts over previous

years. The most notable improvement uas the greater effectiveness of th

para-professional staff, %/hose services vere:efficiently ir

the total Ma operation. This project v- xas also the only Un

reulacessfully integr

,

the

Trop-oaal-

Capitalizing on the nov

rojects at 'vit. Vieu

new progrnm at the

umanu and Hilo Tutennediatc Schools

successful .in Qcuring quantity and quality parental involvemen

tvariety of activities and servlces

cted and involved a significantly high number of parents /ho actively

--deMonstrated their concern for'and'deSire to he involveci In the education
_ _

Oftheir children.;

The Operation Tutor component of. the Hawaii Dist- ct Title I 'program

ues -_-somewhat alt_ ed frorn that offered in previous years.. Supplemental-

_ Operation Tutor services e provided in only two public schools (Pahala

and::Hilo Intermediate), and 'two-private schools. (St.. Jos.ph, all year

and ftsunaloa, partial. year), 'All'seven other schools 1tolualoa, Hookena,

' ry, Ronauaena Hirdl and Intermediate

and ilaalehu) iniplecierited the program as an inst uctional -y- mithin

the reading project and in accord with proposal guidelines. Kapiela

School operated a t_ cher-tutor pr ,ram Oith professional-teachers-hired

as part-time tutors assigned to specific nun-hers of identified and eligiblc

pupils.
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_Generally, tutor program uas h"

number of educationally deprived students

ouCcessful in involvin

in the supplemental education

tutors h the exception ofprogram. qhere such children participatedeS-

three projec 'prodi tably iMPreve&their. academic skills as_

Since there iere 10 speCific ruessuremen'Pe

the affective c1onnin, other. than

Tiehavi._ i inot-.poss'l
,.

behaViors in

of .P.npil

changesamong the ben

uhichAbeltided

f ±aiie s r this cffe

,ell integrated :jor anis tion,

Pr je t Teacher Estiniate

itudjnl

.2

nnd instructional

prescriptions shoied best aohinvement gains in the _ceding skills

covered.'

St

The I 11 1eac1inr Clinic project, uhich -artia1iy funded by the

te once again demonstrated its effectiveness in d livering supplemental

a survey-oondutte

uell received by

to pupils, e

continued_tode_i

se ices

schools.

The Honaunau nnd

Ceivices througha cLinical strategy,. The results of

among teachers referring pupils to the pros am 1ere

e project staff and should r sult in improved services

rrizi t ache -s, schools, and parents. As they h ve

-the pastthe-Clinic-staff rendered cnsultative--

project chers, unselfishly, at the var

aloe eschool proje

excellent'preschea oppo.tunities to-child

:on t 'Awed render,

ed%Ica-ionally deprived

situations. Althourih the cognitive and psychomotor behavioral skill lore

significantly improved dur

surce

little -31_ to support the notion that preschool

r have-no effect on educational successes in



the regular school. The most reliable ou come of the preschool experience

for educationally- deprived p
_

are better prepared to Ijust to the diacipline and demands of learning in

a form-lly conduct d c1aToom settinn. It is further unfortunate that,

due to restricted'funang resources, these preschool projects will not be

-pe at4mg during the next school year before such issues could be researched

-nd fipecific bene_ -... determined.

chooler the fact that these children
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RECOLZIENDATIONS

A number of pro

reports still

-197

impr vement recomrnendatLons submitted in previe

ancL. They. i=nclucle:

'on_of_Proiect. _mponents (S DRC Report n34)

Reconmendatio -13: Follow-through in _.uctional services should. be (or

. continue to be expanded) carried into the
. target

pupil's- regular classroom placement. -.School-level

-Recemmenda :Sex.ipqs.ly_conslcier:,4evelop one aad/or adoption_of a

_____----

Recommendat on M:

hierarchy- cif reading- slzills objectives with accompany.

.criterion-referenced tas s (CRT)

a

1.

.Zs.tablisn a

of a syste

an alternative

_ dnt, diagnostic and placement test. (Dist ict

ded list ofbook titles for impleMentotie

atic leisu enrichment readinc, pregra

(District. &Schoolleval__

Censid-_

-cross-age- uto- invstrategy-:i

pr

expand) incorporation

Pre.gress Report SOMIRC

the peer or

the-instructienal-

the RRR. (School level)

#141)

Group cheduling: Porticipan s do not necessarily have to be grouped

according to age or clars level when repo ting to the

ding instruction, instead heterogeneous

e_ping o homogeneous grouping according

levels, should be encouraged. (School level)

refine ent of program development priorities

the repert. (School level)

Pro Development Continued



, Additionally the folloving cone

Instructi nal Uater

Devi

91

ns should be seriously nsid ed:

With the apparent proliferation of attraetive

commercially prepared readlng rnaterLa1s.availabl,

classroe. scand project teachers should utinize such

materials adequately be ore any purchases. Particular

tion shoUld-be foc 'ed on he i ctional

methodology presented and the availability of

test d _ validate 'the efficiency

he materials. _(School level

ting from the Stated Program Object

program is fund.d on the basis of the objectives

Since the Title 1

stated in the project plop sal it inportant that

activities carried out be Tel ted to the stated

objectives. Projects which are operated to mee ther

purported academic needs, and therefore do not addreaS-.

th n elves to the stated objectives, can and shoUld

specify appropri te program objeetive with it

attendant justific: ion and assessment of need

data. (School 1 e

Promoting .Better Awareness Of the ESEA Title I Proram: All Tit

schools, including those that effectively commu cated

such concerns during the current year, should

continue to exert every effort to promote and

convey the ESEA Title I mission to _all other persnnel

on its faculty. Only through such efforts will the

benefits of successful supplemental educational

gnifit Vinlpact on the quality

nt-system. (School



_

ict ESEA Title T_Pro'ects and Tersonn

Haaheo School
Principal Sadaichi Kakugawa
Reading-Teacher - Carol Bron
,EchicationalAssistant r Yaeke liyasato HT- -

Hilo Reading Clinic
Clinicians (DOE) - Yuri Aoki

Walnita 'Char
- Ellen Watanabe

Educa ional As istant - Ethel liaison

Intermediate School
Principal --Robert "lean
Readint, Teachers - 17ercedes Hanall i_

- Patricia Grossman HR
Educational Assistant Augustina Ebanez FT

n-Title I)

Operation Tuter Supervisor' 7 Vercedes licnalili
..Edutational_Assistants7ValeriePorter-HRLY--

Phyllia Pitpy HRLY

Ujlo nion School
Ethel-Yoshimasu

Reading Teacher - Ruth Andrade
Educational Assistant Janet Fu imoto HT

Holualoa School
Principal Gilbert -Hat er
Reading Teacher - Heidi Pail-.
Educational Assistant - Katherine Kawah

Preschool Teacher Florence Kawahara
Educational Assistant - Winona Oandasan FT

Honaunau School
Principal - Walter Kimura
,Reading Teacher - Holly Nakano
Educational Assistants - Hary Cipliano HT

Abelina Alcain HT

Preschool Teacher - 'Patricia itga1lnes
Educational Ass'istant Sasae Uurakami FT



Hookena School
Principal-- Charles Okino
Reading Teacher - Mildred Shiniakurn
Educational Assistants Stella Grace HT

Lillian-Medeiros HT

:Opera_ion-Live-ln Coordinator
Educational. Assistanta --Julia

-- Diana

- Alber-

rapiolani School
ncipal - Frances Sherrard

Reading Teacher - Sharon Yanazaki
Educational Assistant - Roselyn Fujimoto FT

.Paebar- Scott

.1',nupu

Aki
.1;edeiros H LY

Remedial Support Tutors Karen --Hara PT

- Valerie- B-orden PT

- Beverly Dodd PT
!-..S6p.Vagawa PT.

- Gwen Narimatsu PT

Kad'High--&--Pahala- Elementary-School
Higa . .

:Reading-leachaiy- Nary Masuhn
EALuicational Assistant Joyce Suenobu TA_

Operation Tutor Supe_ i,or - Edna Aguil HRLY

Kaumana-.-School.._

Principal -. Charles .Kamimu-

Reading:Teacher..- Patricia 9ong
Educational Msistant Mukai FT

Kealakehe ,Sehool
Principal Dr. Edward Okada
Reading Toacher-.- Elsie Ohumukini
EducationalAssistant - Anna Keanaaina FT

Kiaukaha Scbool
Principal Donna Saiki
Reading Teacher: BarloaraBuga
Educational Assis ant =:Joanne

Konawaena ElementarySchool.,
,Principal:7 Natumi.:-Qabita
_ending Toachcr --Elenajjarlan
Educational Assistants --Satsuki Motoki HT_

-:Doris Yamamoto HT
_ -=



Konawaena High & intermediate School,
Principal - Norris Miura
Rending Teacher - Faith Mural.
Educational Assistant - Gertrude Haynshida FT

Nt. View School
Principal - Laorence Pakagawa
-neading Teacher - Elizabeth Nartin
Educational Assistant - Doris Ilakano

Naalehu School
Principal - Narguerite Ooka
Reading Teacher - 'Alms gaoasaka
Educational Assistants - Janet-Lui HT

Jorgieanna Amaral TA

St. Joseph*

Tutor - Valerie Porter

. Distr ct. Coordination

Operation Tutor '6: Parent involvement - Donald ilanalili

t':Private School


